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Identifying Socially Significant 

Target Behaviors
We must choose which behaviors to change.  Why?   

•  Too many behaviors to change.

•  Too little time and resources for education and programming.

•  Some behaviors make better target behaviors than others.

*  Relative significance to learner

*  Likelihood of generalized outcomes

A DEFINITION OF HABILITATION

Hawkins (1984) defines habilitation as 

•  the degree to which the person's repertoire maximizes short and long term reinforcers for that individual and for others and minimizes short and long term punishers.

In other words, teachers must make judgments about

•  how a particular behavior-change will contribute to a person's overall adjustment, competence.

METHODS IN IDENTIFYING TARGET BEHAVIORS

•  Interview the learner

*  Often a first, important step

*  Learner may be asked to self-monitor particular behaviors.

•  Interview significant others

*  Parents, classmates, co-workers

•  Testing the learner

*  Use tests that directly measure

•  Direct observation

*  Behavioral checklists

*  Direct/continuous observation

CONSIDERATIONS IN SELECTING 

TARGET BEHAVIORS
Consideration # A:  Will be behavior really help the individual?

•  For whose benefit?

*  accountability must be served

•  Easy to manage

*  criticism--behaviors chosen more to benefit others than the learner (e.g., be still, be quiet, be docile)

•  "Neat to study"

*  poor reason to select a target behavior.  

•  Would make someone else feel good

*  Is that a reason enough to select a target behavior?  Is it reason enough?

Consideration # B:  Is this behavior likely to produce reinforcement in the learners post-reinforcement environments? 

•  Relevance-of-behavior rule (Allyon & Azrin)

*   the selection of a target behavior based on its likelihood to produce reinforcement in the person's natural environment

•  Is the behavior-change functional?

*  culturally-defined answer - culturally desirable criteria

*  behaviorally-defined answer - 

YES - to the degree that provides reinforcement

NO -  to the degree that does not provide reinforcement    

Consideration # C:  Is this behavior a necessary prerequisite for a more complete or advanced skill that will be directly functional? 

•  Examples

*  Mastering vowel sounds as a prerequisite to reading;

*  Teaching attending skills 

•  Not to be confused with indirect teaching

*  Underline correct spelling word, instead of actually spelling the word.

Consideration # D:  Will this behavior benefit the individual by predisposing others to interact in a more supportive manner with him or her?

The behavior of significant others - (e.g., Getting Sharon to clean sloppy room will please parents.)

Consideration # E:  Is this behavior age-appropriate?

•  More than just a culturally desirable concern -

*  Selection of age-inappropriate target behaviors is demeaning and lessons chance of reinforcement.

Consideration # F:  If this behavior is to be reduced or eliminated from the individual's repertoire, what desirable, adaptive behavior(s) has been selected to replace it?

•  Use a constructional rather than an eliminative approach 

*  Building positive response repertoires rather than reacting to and eliminating troublesome behaviors.

Prioritizing Possible Target Behaviors

Nine questions that help determine which behavior deserves attention first.

1.  Does this problem entail any danger to the individual or others?

2.  What is the frequency of the problem or opportunity to use the new skill?

3.  How long standing is this problem or the need for this new skill?

4.  Will this behavior change produce higher levels of reinforcement for the individual right now?

5.  What is the relative importance of this skill for future skill development and independent functioning?

Nine questions (cont.)

6.  Does this behavior targeted for reduction or elimination draw negative attention from others?

7.  Will this new behavior produce more reinforcement for significant others in the individual's life?

8.  How difficult will it be to change this target behavior?

9.  How much will it cost to change this behavior?


Not to be confused with the educability argument -


Cost in terms of student's time available for instruction (e.g., Orlansky, 1979) -

*  A final suggestion:  Think small •

A machinist does not select a tool until he knows what operation he intends to perform; a composer does not orchestrate a score until he knows what effects he wishes to achieve; a builder does not select his materials or specify a schedule until he has his blueprints.








R.  Mager








  (1962)

Defining a behavioral objective 

A.  A behavioral objective is 

•  a statement that communicates a proposed behavior change.  

Anyone reading a students behavioral objective should be able to

•  able to understand exactly what a student should accomplish

B.  Why write clear behavior objectives?

•  To clarify the goals of a behavior-change program and thus to facilitate communication among people involved

•  To facilitate effective programming

•  Behavioral objectives help evaluate program effectiveness.

Pinpointing behavior refers to:

•  Specifying in measurable, observable terms a behavior targeted for change.

Pinpointing is accomplished by asking a series of questions such as

•  Could you please tell me what he does?

•  What exactly do you want her to do?  

•  What exactly do you NOT want her to do?

Examples:

COMPONENTS OF A BEHAVIORAL OBJECTIVE

A complete behavioral objective should 

•  Identify the learner.

•  Identify the target behavior.

•  Identify the conditions under which the behavior is to be displayed.

•  Identify the criteria for acceptable performance.

Identifying the learner can be accomplished by:

•  use the learners name.

Example - Anna will; Carlos will

Identify the target behavior

•  There are 3 reasons for clearly identifying target behavior

*  Accurate and consistent observations by teacher

* Confirmation of learning by someone other than teacher

*  Facilitates continuity of instruction 

To attain the precision and clarity the behavioral response should describe a behavior that is directly

•  observable

•  measurable

•  repeatable  

Positive examples:

•  to fill in

•  to say

•  to read orally

Negative examples

•  to infer  

•  to know

Identify the Conditions of Intervention

The statement of conditions is

•  a description of the antecedent stimuli tied to the target behavior.

Examples - Verbal requests or instructions, environmental settings. 

A teacher must be sure that the verbal or visual cue planned does

•  provide an opportunity for the desired response 

A teacher may need to include extra support in the form of 

•  supplemental cues

How Serious Are These Behavior Problems?

1.  Raising his right arm, the child repeatedly extends and retracts his fingers toward his palm in a gripping/releasing type of motion.

2.  An adult male repeatedly pushes his hand hard against his eye, making a fist and rubbing his eye rapidly with his knuckles.

1. = 18-month old baby learning to wave "bye-bye"

2. = Man with allergies rubbing his eye to relieve itching

Remember:  Function, not form, is the key!!!

(Source: L. H. Meyer & I. M. Evans, 1989, p. 53)

Identify Criteria for Acceptable Performance:
Criterion statements set the standard for

•  minimum performance

The basic criterion statement for initial learning is

•  accuracy or response frequency

Examples - 20 out of 25 correct responses, with no more than 2 errors, within 10 seconds, 40 correct within 1 minute.  
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